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Abstract 
The purpose of this study is to determine the student teachers’s learning and studying strategies. The research was conducted at
Education Faculty of  Gaziosmanpaúa University with 190 teacher students in their  first year. Survey model was used. The scale 
of “ Determining of Learning and Studying Strategies” was used as data gathering tool.  According to the results of this research,
all the departments have medium levels of possessing ‘learning and studying strategies’ and a significant differences haven’t seen
in point of gender. There were differences between departments in terms of Organizational and Affective Strategies. 
Keywords: Student teachers; strategy; learning strategies; studying strategies; independent learners. 
1. Introduction 
The developments and changes, which have taken place so far in the learning and teaching processes, have put 
considerable emphasis on the concept of independent learning. It can be argued that independent learning is realized 
when an individual is well aware of their own ways and strategies of learning or in other words, when they learn 
about learning. Learning strategies are perceived as a schematic structure in the form of a chain of learning activities 
performed by the learner to get hold of new information. (Lewalter, 2003: 179). The individuals who use learning 
strategies efficiently both realize their potentials at a high level and achieves academic success. Because, using 
learning strategies well improves studying skills, too and that brings in academic success. Researches show that 
employing cognitive strategies and organizing oneself at a high level have a direct bearing on academic success 
(Stoffa, 2007: 196). Besides, the individual learns to organize themselves by employing cognitive strategies 
efficiently. It can be claimed that organizing oneself is controlling one’s own learning process and achieving 
independent learning.  Learning about the course contents and using suitable learning strategies to manage one’s 
feelings in order to achieve one’s goals as an independent learner may be thought of as examples. (Anchen, 2009: 
38). When the literature on learning strategies examine are examined, it turns out that there are various 
classifications. But, the most common and generally accepted of them is the one Weinstein and Mayer put forward 
in 1983. They describe learning strategies as ‘behaviours and ideas that the learner is engaged in during learning and 
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that are planned to influence the learner’s encoding of the process (Weinstein and Mayer, 1983: 3). According to 
Weinstein and Mayer’s classification, learning strategies can be grouped as rehearsal, elaboration, organizational, 
comprehension monitoring (meta-cognitive) and affective strategies. Cognitive strategies point to the cognitive 
process of the learner during the encoding process, such as rehearsing the action or elaborating on it; meta-cognitive 
strategies point to the learner’s knowledge of his own cognitive process and his ability to control these processes, 
such as monitoring these processes and altering them (Lewalter, 2003: 179). Such as rehearsal strategies for 
complicated learning tasks, copying, underlining or visualising the material presented in the classroom, note-taking 
(Weinstein, Mayer, 1983: 3). Elaboration strategies include complicated tasks, such as explaining in other words, 
summarising, defining the relation between the new information and the existing one. Organizational strategies 
include drawing the outline of a passage or classification about the topic. The strategies for comprehension 
monitoring  include general tasks in this category, self-questioning to check if one has understood the material 
presented in the classroom, using the questions in the beginning of a chapter to facilitate reading it. Affective 
strategies include tasks such as, getting stimulated or relaxed or overcoming exam anxiety(Weinstein and Mayer, 
1983: 4). Learning strategies cover both cognitive and meta-cognitive and affective strategies. An individual can be 
taught to employ these strategies efficiently. Although a specific course to teach learning strategies is not offered in 
schools, an individual may have acquired and be using strategies by following the example of other people or they 
may have invented strategies befitting their knowledge of their cognitive skills. As independent learners, students 
develop a lot of personal strategies for learning and studying until they go to universities. This may happen as 
instantaneous reactions to unexpected incidents and thus an individual may acquire these strategies without 
consciously developing them. Sometimes, a student acquires these strategies with the aid of what they have learned 
in the past education. What is important here is to ascertain whether students have got strategies they have invented 
in the period up to their university education. Since the would-be teachers’ levels of possessing this ability will have 
direct influence on their future students, this research was seen essential to be done. Determining whether the 
would-be teachers have got strategies for learning and studying will, at the same time, pave the way for contributory 
work in the education process to add to their academic success.  
1.1. Purpose  
The aim of this research is to find out to what extent the aspirant teachers possess the strategies for learning and 
studying. For this purpose, answers to the following questions were sought: 
1. To what extent do the aspirant teachers possess strategies for learning and studying?  
2. Do their levels of having these strategies vary depending on their sexes? 
3. Do their levels of having these strategies vary depending on their fields of study? 
2. Method 
The research was designed and conducted according to the descriptive scanning model. The scale ‘Determining 
Learning and Studying Strategies’ developed by ùen (2006) was used as the data collecting tool. The universe of the 
research comprised of all the students from the departments of Primary School Teaching, Social Sciences Teaching, 
Music Teaching, Art Teaching, Computer Teaching, Science Teaching, Psychological Counselling and Guidance in 
the Education Faculty of Gaziosmanpaúa University in the 2007-2008 academic year and the sample comprised of 
190 students in their freshman year from that departments in the Education Faculty of Gaziosmanpaúa University in 
the same academic year. The reason why freshman year students were chosen as sample is that their learning 
strategies could be identified at the beginning of their university education. Frequency, percentage, arithmetic mean, 
t test for independent groups and one-way Anova techniques were used in the analyses. The scale ‘Determining 
Learning and Studying Strategies’ was used as the data collecting tool of the research, which was invented and used 
by Burhan ùen when he wrote his master’s degree thesis in 2006. The scale consists a total number of 61 questions. 
There are six questions for the Rehearsal Strategies, thirteen questions for the Elaboration Strategies, eleven 
questions for the Organizational Strategies, eleven questions for the Comprehension Monitoring Strategies, twenty 
questions for the Affective Strategies. It was a five-item Likert type instrument (Agree completely- Agree- Agree 
Partially-Disagree-disagree completely). The Alpha reliability quotients obtained from the Learning and Studying 
Strategies scale, which was applied in this research, are as follows: a. Rehearsal Strategies: .77- b. Elaboration 
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Strategies: .72- c. Organizational Strategies: .75- d. Comprehension Monitoring Strategies: .75- e. Affective 
Strategies: .80- f. Total Scale: .80 
3. Results (Findings) 
To what extent do the aspirant teachers possess strategies for learning and studying?  The extent to which the 
would-be teachers have learning, and studying strategies has been identified with frequency, mean and standard 
deviation techniques. Findings are as follows:  
Table 1. The extent to which the would-be teachers have learning, and studying strategies
Strategies Departments N X S Strategies Departments N X S 
Computer Teach. 15 23.00 3.74 Comprehension 
Monitoring
Computer Teach. 15 37.06 5.36 
Social Sciences 
Teach.
27 23.77 3.45  Social Sciences Teach. 27 35.03 5.79 
Psychological 
Couns. and Guid. 
39 23.71 3.26  Psychological Couns. 
and Guid. 
39 36.05 5.02 
Music Teach.  20 22.75 3.86  Music Teach.  20 36.45 7.14 
Art Teach. 19 22.52 2.89  Art Teach. 19 37.47 6.99 
Primary Sch. Teach. 43 24.23 3.33  Primary Sch. Teach. 43 37.25 5.68 
Rehearsal
Science Teach. 27 23.40 3.66  Science Teach. 27 36.59 5.59 
 Total 190 23.52 3.42  Total 190 36.52 5.80 
Computer Teach. 15 48.53 7.52 Affective Computer Teach. 15 64.73 4.62 
Social Sciences 
Teach.
27 49.40 6.89  Social Sciences Teach. 27 66.81 6.42 
Psychological 
Couns. and Guid. 
39 49.79 5.29  Psychological Couns. 
and Guid. 
39 67.46 5.54 
Music Teach. 20 47.60 7.48  Music Teach.  20 67.80 8.23 
Art Teach. 19 45.57 9.10  Art Teach. 19 67.36 9.84 
Primary Sch. Teach. 43 48.09 7.04  Primary Sch. Teach. 43 70.55 4.34 
Elaboration 
Science Teach. 27 44.85 7.66  Science Teach. 27 69.88 6.94 
 Total  190 47.90 7.21  Total 190 68.22 6,58 
Computer Teach. 15 42.26 6.06 Total Computer Teach. 15 215.60 23.65 
Social Sciences 
Teach.
27 40.92 6.03  Social Sciences Teach. 27 215.96 22.57 
Psychological 
Couns. and Guid. 
39 42.48 5.38 Psychological Couns. 
and Guid. 
39 219.51 17.04 
Music Teach. 20 39.20 8.70  Music Teach. 20 213,80 30.25 
Art Teach. 19 38.47 6.77  Art Teach. 19 211.42 32.58 
Primary Sch. Teach. 43 37.65 6.29  Primary Sch. Teach. 43 217.79 19.29 
Orgazinational 
Science Teach. 27 34.81 5.84  Science Teach. 27 209.55 21.66 
 Total  190 39.31 6.76  Total  190 215.48 22.84 
We have to know, in the first place, the highest and the lowest points for each part in the scale to be able to 
explain the findings better. The points above the total average point plus standard deviation in each part are accepted 
to be high and the points below the total average point minus standard deviation in each part are accepted to be low 
and the points between these two points are accepted to be medium. Accordingly, the points below 20.01 are low, 
the points above 26.94 are high and the points in between are medium for the Rehearsal Strategies part.  The points 
below 40.69 are low and the points above 55.11 are high for the Elaboration Strategies part. The points below 32.55 
are low and the points above 46.07 are high for the Organizational Strategies. The points below 30.72  are low and 
the points above 42.32 are high for the Comprehension Monitoring part. The points below 61.64 are low and the 
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points above 74. 08 are high for the Affective Strategies. The points below 192.64 are low and the points above 
238.32 are high and those in between are medium for the scale in general. When we look at Table 1 in the light of 
these findings, we see that Primary School Teaching has the highest average (24.23) and Art Teaching has the 
lowest average(22.52) in the Rehearsal Strategies part. But, it is medium compared to the averages of other 
departments and the general average is 23.52. The department with the highest average is Psychological Counselling 
and Guidance(49.79) and the Science Teaching with the lowest in the Elaboration Strategies. General average for 
the Elaboration Strategies is 47.90. All the departments in this part have these strategies at medium level. The 
department with the highest average is Psychological Counselling and Guidance(42.48) and Science Teaching with 
the lowest average(34.81)  in the Organizational Strategies. General average is 39.31. And, all the departments in 
this part again have these strategies at medium level. While Art Teaching  has the highest average (37.47), Social 
Sciences has the lowest average(35.03) in the Comprehension Monitoring Strategies and all the departments in this 
part again have these strategies at medium level. General average is 36.52. Primary School Teaching has the highest 
level of Affective Strategies (70.55) and Computer Teaching is the department with the lowest level of Affective 
Strategies (64.73). General average  is 68.22. All the departments in this part again have these strategies at medium 
level.When we look at the figures obtained from the scale in general, we see that Psychological Counselling and 
Guidance has the highest level of possessing learning and studying strategies and Science Teaching has the lowest 
level. But in the final analysis, we can safely say that all the departments have medium levels of possessing 
‘learning and studying strategies’.  
Do the would-be teachers’ levels of having these strategies vary depending on their sexes? We looked into 
whether the would-be teachers’ levels of having these strategies vary depending on their sexes by means of 
Independent Samples t test.  According to this findings, we can see that the strategies the would-be teachers possess 
do not vary depending on their sexes. In other words, we can say that the levels female and male students possess 
are quite proximate. They have similar levels.  
Do their levels of having these strategies vary depending on their fields of study? We looked into whether the 
would-be teachers’ levels of having these strategies vary depending on their fields of study by means of One Way 
Anova technique. According this findings, we noticed differences between departments in terms of some of the 
strategies and we investigated between what departments these differences occur. As a result, we saw that there 
were differences between departments in terms of Organizational [f(6-189) = 5.258, p<.05] and Affective Strategies  
[f(6-189) = 2.344, p<.05]. According to the LSD test results, Computer Teaching has higher levels than both Primary 
School Teaching and Science Teaching, Social Sciences Teaching has higher levels than both Primary School 
Teaching and Science Teaching, Psychological Counselling and Guidance has higher levels than Art Teaching and  
Primary School Teaching  and Science Teaching in terms of Organizational Strategies. For the Affective Strategies 
part, Primary School Teaching has higher levels than both Computer Teaching and Social Sciences Teaching and 
Psychological Counselling and Guidance,  Science Teaching has higher levels than Computer Teaching.  
4. Discussion 
When we look at the findings obtained from the scale in general, we can see that all the departments have 
learning and studying strategies at ‘medium’ level. This is significant in that it shows the students’ preparedness 
levels of learning and studying strategies at the beginning of their university education. Nevertheless, this result 
should be regarded as encouraging when we take into consideration the fact that these students have had no training 
on strategy learning and still they have ‘medium’ levels of strategy employing. So, these levels can be improved by 
training on strategy. When compared with the earlier literature, our research shows parallelism with those of Özer 
(1993) and ùen (2006), which they conducted on would-be teachers and arrived at the conclusion that their studying 
strategies were at medium level. In addition, the would-be teachers’ levels of possessing learning and studying 
strategies were not found to be relevant to their sexes. This supports Anchen’s (2009) findings which states that 
there are not any significant differences between sexes in employing learning strategies. Cheang (2009) state that 
sex has very little influence in learning strategies. Their statement is in conflict with our research and this may be 
because cultural differences may have played a role in their arriving at a different conclusion from ours.  
Another result of our research is that levels of possessing and using learning strategies vary depending on the 
departments of education. This difference was identified in the Organizational and Affective Strategies. The 
departments of Computer, Social Sciences and Psychological Counselling and Guidance have a remarkably higher 
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levels of using strategies than the departments of Science Teaching and Primary School Teaching in the 
Organizational part. The departments of Primary School Teaching and Science Teaching, on the contrary, have 
higher levels of using strategies than the departments of Computer, Social Sciences and Psychological Counselling 
and Guidance in the Affective Strategies. This inverse relationship between the departments using Affective 
Strategies and Organizational Strategies at high levels is because organization is a cognitive activity while Affective 
Strategies include behaviours that facilitate and bring about cognitive activities. That classifying or outlining 
behaviours about Organization Strategies occur at very high level in the departments of Computer, Social Sciences 
and Psychological Counselling and, Guidance and that the departments of Science Teaching and Primary School 
Teaching use more often Affective Strategies such as; behaviours to lessen exam anxiety or relax to get prepared to 
study or get stimulated may be attributed either to the characteristics of Secondary education these students have 
gone through before their university education or the individual traits of these students.   
5. Conclusion and Recommendation 
As a result of this study has been understood that all the departments have medium levels of possessing ‘learning 
and studying strategies’. And a significant differences haven’t seen between the levels female and male students 
possess learning and studying strategies are quite proximate. As another result, we saw that there were differences 
between departments in terms of Organizational and Affective Strategies.  
The following suggestions are offered in the light of the results mentioned above; 
x Researches should be done at the departments of different universities to compare the preparedness of students 
for learning and studying strategies. 
x Studies on the schools students graduated should be done in the researches about strategy using.  
x Qualitative studies should be done on strategy using. 
x Studies on strategy using with independent variables suh as; academic success, class level, attitudes etc. should 
be conducted.  
x Courses intended to make students gain learning and studying strategies should be designed and included in 
curriculums.  
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